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Abstract: In the educational field there are several factors that influence students differently
in their learning process. Human beings are entities of constant relationship from the family
constitution to the educational environment, for this reason it is intended to know the styles
of parental socialization and the behavioral problems in the classroom of English language
students level Bl+. The qualitative approach was used in this type of field research and a de-
scriptive scope, evaluation instruments such as ESPA 29 were applied to determine the styles
parental and the TOCA-R test to better understand possible behavioral problems; therefore, the
results obtained were the prevalence of the authoritative style in both mothers and fathers of the
students evaluated and it was identified that mostly there are no behavioral problems. However,
it is concluded that there is a minimum presence of social contact and acceptance problem and

authority.
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1. INTRODUCTION

People are social entities and are in constant
interaction where the development of so-
cial skills prevails. Families are in constant
process of socialization especially in the re-
lationship of parents and children. Parents
are the strength and influence in the lives of
children and in various social contexts such
as: school, friend environment or other me-
dia where they mainly go through the family
filter, which can cause influences and effects
both negative as positive (Espinoza y Panta,
2014).

Socialization is one of the main responsibili-
ties of parents toward their children. The res-
ponsibility is shared with both society and the

means for parents to fulfill this function.

As stated in Orellana (2017), Adolescence
is a stage where young people acquire new
obligations and responsibilities and begin
to experience great changes. Consequently,
adolescence is aimed at interpersonal rela-
tionships such as family, friends and couples
where establishing their own identity and be-
longing must through their particular groups.
The parental role is one of the main factors
for the orientation of a teenager and they are
developed according to the upbringing, trust,
among other aspects received from the family

environment.

The family structure in Ecuador has been
weakened by parents who should of stren-
gthen the family structure, so adolescents
tend to have a perception about their parents
in four different styles such as authoritative,
negligent, authoritarian and forgiving. It is

understood that children are the reflection
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of their parents, children take as an example
the actions because of this they will act in the

same way (Pérez, 2013).

The educational field is one of the main con-
cerns of society Currently, the behavior pro-
blems in the classroom is a common factor
in education, for that reason authorities, tea-
chers and parents must join forces to obtain
avenues of solution for the problem identified

above.

Addressing behavioral problems are no lon-
ger considered individual problems, but
rather a group problem, since the educational
field encompasses the change of perspective
in which in a class group it is handled under
multiple interactions between them, it is in-
terpreted as the action that a student or sev-
eral does and its effect on the action towards
others, where the problem must be addressed
under the group approach (Gotzens, Badia,

Castelld, and Genovar, 2007).

The objective of the research is to know what
kind of parental styles are found in students,
as well as if there are behavioral problems in
the classroom, results that are described in

this document.
Parental Relationship
Parental socialization

Socialization is an estimate as a process
through which individuals obtain norms, va-
lues, beliefs and various forms of behavior
that are appropriate to a society (A. Capano
and Ubach, 2013). There is a socialization

process where you learn behavior guides.

In the stage of childhood and adolescence it
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is essential in the process of socialization,
because the family is one of the fundamental
principles for the teaching of cultural guides.
Traditionally, it is understood that the main
direction of socialization is that of parents
towards their children (Moratto, Zapata, and
Messager, 2015).

Over the years, socialization changed to a
bidirectional process, where parents are in a
process of socialization by their children, ba-
sed on growth the influence is accompanied
by agents such as the media, educational ins-
titution and experiences (Almeida, 2017). In
relation to what has been described so far, the
environment in which the child or adolescent
is related, whether in space or with people,
is of vital importance, since they have the
power to influence the development of the

parental relationship.

In 1966 the parental relationship curiosity
was born, so studies aimed at parental styles
begin to appear, including the aspects that
parents impart to their children through pa-
renting strategies. The aforementioned lies in
socialization, because it is the means of tea-
ching for behavioral parents based on cultural

and social norms.

Velastegui (2014) conceptualize socialization
to an action to set limits, the family sociali-
zed their children and will vary based on the
culture that fosters parents; that is the process
through which culture schemes are transfe-
rred to future generations, this is evidenced in
beliefs and culture. The objective of the pro-
cess of parental socialization is to control and
develop awareness of the impulses, executing

and executing the function of the social role,
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the authors describe that learning is not cons-
cious for the adolescent or child, because it
assimilates aspects of culture by means of
which the individual will adapt and develop
in society, the family has the objective of be-

ing the socializing entity.
Parental Styles

They are considered as practical activities
that have the power to reduce the different pa-
rental educational parental practices, dimen-
sions are linked together generating several
combinations, forging the different types of
family education (Ortiz and Moreno, 2016).

As described, in the previous section the pa-
rental styles, will be the behavioral actions
that exist between parents and children with
different behaviors and different situations.
They try to establish limits and educate them
so that they can develop in the social environ-
ment, promoting aspects that contribute to the

social skills development.

Marmo (2014), describes two dimensions
identified for the behavior of parents, these
dimensions give the opportunity to charac-
terize the influence towards children in their
training, with the combination of control and
acceptance, parental types arise, at the begin-
ning it was determined the following styles:
a) the authoritarian style, which is characte-
rized by being demanding and controlling; b)
democratic or authoritative style, maintain a
stability between warmth and demand; and
c) permissive style, maintain a quality and
permissibility training. The approach to the
typology described in this paragraph was rai-
sed by Baumrind in 1966.
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Over the years in 1983, four parental styles
were proposed based on the response and de-
mand as variables, where the following styles
are proposed: a) authoritarian in which a low
response and high demand are characterized;
b) permissive, has a high response and a robe
demand; c) negligent, low response and low
demand; and d) authoritative, distinguished
by having a high response and high demand
(Marmo, 2014).

Axes of parental socialization

Implication / acceptance, this dimension is
based on the dialogue described when parents
express approval and affection through dia-
logue with their children, in this axis of so-
cialization autonomy is generated when both
parents and children are satisfied with their
relationship family. Parents with low levels
of involvement / acceptance are what will not
reach a dialogue and show indifference (Igle-

sia, Ongarato, and Liporace, 2010).

On the other hand, coercion / imposition also
implies indifference and dialogue, in order to
eliminate negative behaviors in their children,
it is the dimension that adapts to the situation
of parents when children are not adapting to
the norms imposed by the family, this dimen-
sion is used so that negative behaviors are not
continued, so, deprivation and coercion will
depend on the parents’ decision to be verbal
or physical, however it is loaded with strong

emotional content (Comino and Raya, 2014).
Typology of parental socialization

As a result of the grouping of the two dimen-
sions, 4 different styles of socialization arise,

where a bi-directional model of the indepen-
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dent dimensions is proposed, Fig. 1.

Coercidn verbal
Coercidn fisica
Privacion

Autoritario Autorizativo

Aceptacion/Tmplicacion

Displicencia

Indiferencia

Negligente Indulgente

Coercion/Tmposicion

Fig. 1: Typology of parental socialization
Source: Manual ESPA29 Scale of Parental Sociali-
zation Styles in Adolescence Musitu, G. y Garcia, F.

(2001) Enfoque de la vigilancia en las organizaciones.

Authorizing style, it is characterized by high
coercion / imposition and high acceptance /
involvement, fundamentally the dialogue is
used to get communicators in their children,
considering this resource as the means to
reach agreements, as well as listen and ex-

press opinions (Fuentes et al., 2015).

Indulgent style, characterized by low coer-
cion / imposition and high acceptance / in-
volvement, as the means of communication,
using reasoning as a disciplinary tool. Avoid
imposing rules before having a dialogue
about the situation, affection predominates
(Fuentes et al., 2015).

Authoritarian style, it is characterized by high
coercion / imposition and low acceptance / in-
volvement, there is no sign of affection throu-

gh the parents nor is the dialogue used and
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communication tools are very limited. Pa-
rents intend to control their child’s behavior
through a rigid system based on standards (A.

Capano, Gonzalez, and Massonnier, 2016).

Negligent style, characterized by low coer-
cion / imposition and low acceptance / invol-
vement, there is little implication of affec-
tion, likewise, minimum commitment to the
control of their children, that said, no rules
or limits are established. It is considered as
inappropriate style since it does not meet the
needs of children, as it does not offer support,
interaction or affection for their children (A.
Capano et al., 2016).

Classroom Behavior
Human behavior

Behavior refers to the way individuals or
groups proceed before stimuli, situations in
relation to their environment. From a psy-

chological approach, behavior is a process

that encompasses all the activities that an
individual performs in relation to their envi-
ronment. When a behavior instead of being
dynamic is fixed in the person, it goes from
being a behavior to being a behavior (Para-
mo, 2017).

The behavior that each person presents, is ex-
plained by the context in which it develops.
The behavior of people varies according to
the culture and the situation to which they
are exposed to carry out their daily activities.
However, the contexts are not fixed, they are
dynamic depending on their social actors and
their interactions with other individuals or
even with the environment (Guevara, 2013).
That is, the behavior depends on the same in-
dividual and the environment he decided to

create.

There are various types of behavior, depen-
ding on the circumstances are classified in
Fig. 2.

Fig. 2: Behaviors according to the circumstancesSource: The parental role and its impact on the socio-affective

behavior of the students of general basic higher education of the “Bautista” Private Educational Unit of the city of

Ambato, Tungurahua Province (Carvajal, 2015)
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A behavior cannot be called good bad, sin-
ce everything will depend on the context in
which these actions are being carried out.
However, generally disrespecting an order,
breaking the law, etc., are inappropriate beha-
vior and this entails punishment or sanctions
by the authority (teachers, judges, parents,
etc.).

Students behavior

There are a number of behaviors that a stu-
dent can present. Adame, Garcia and Gomez
(2017) mentions that in every classroom the-
re is a student with problems of various types,
for example: he is violent with his classmates
or teacher, throws the materials for school
use, disrespect in all forms the belongings
of others, does not obey their authority, in-
terrupts their teacher and classmates, etc.
However, each teacher determines the beha-
vior of their students from their own point
of view, for some teachers their behavior as
mentioned above are a natural concern of the
student and for others it represents behavioral

and even behavioral problems.
Student behavior classes

Students present various kinds of behaviors.
However, such behaviors are taken into ac-
count only when they show excesses and not
when they manifest deficits, for example (Bo-
nilla, 2016) points out: behavioral excesses
(aggressive behaviors, violence, challenging
negativism and hyperactivity) and behavioral
deficits: (isolation, pictures depressants and

introversion).

According to the excesses and behavioral de-

ficits, more attention is given to children who
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present excesses due to the fact that they are
more striking, however, although the deficits
attract attention, you should also be taken

into account by the authorities.
Student behavior within the classroom

It is necessary to set rules or norms in every
institution, community, home, etc., in gene-
ral any field where a child, adolescent, young
person or even an adult develops. A classroom
without rules to comply, a good climate and
harmony of social coexistence cannot be ma-
naged. Within the classroom, common objec-
tives of the community must be established,
however, in order to achieve these objectives,
rules of good living must be established, as
Algara (2016) mentions, for example the ba-
sic patterns that must be met are: punctuality,
order, cordiality, respect, positive attitude, ac-

tive listening, mutual help, etc.

So that it is not difficult to comply with school
rules, these regulations must be submitted
before school enrollment, as users know that
there are rules that must be followed and they

know what the guidelines are to be followed.
Student behavior outside the classroom

It is normal for a student to maintain their
behavior in and out of the classroom, none-
theless, there are students whose behaviors
change according to the context they are in,
and it is there where the intervention of the
teacher plays an important role, as it should
lend them greater attention to avoid “bad”
future social entities. As an example, Boni-
lla (2016) mentions some techniques that can
be used to detect and improve student beha-

vior: maintaining order in the classroom and
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during free time during the day, respecting
shifts and training, staying in groups when

teacher set it, put the garbage in its place, etc.

There are many activities that should be taken
into account to apply to students who exhibit
incorrect behavior. The diagnosis can some-
times be subjectively perceptible, however,
one must work hand in hand with a professio-
nal dedicated to behavioral diagnoses in stu-
dents, and if necessary refer to these profes-
sionals to work psychopedagogical behaviors
hand in hand.

2. METHODOLOGY

This research was carried out with a qualita-
tive approach, in which “Data collection and
analysis is used to refine research questions
or reveal new questions in the interpretation
process” (Hernandez-Sampieri, Ferndndez
and Baptista, 2014, p.7). In other words, the
purpose of the approach is to obtain qualitati-
ve data, which will clarify the questions that

are intended to be known in the investigation.

There was a type of field research for the data
collection process. The most appropriate te-
chnique is the collection of data in the field,
it is carried out at the site where the research
was raised, the research was carried out in the
language center of the Technical University
of Ambato.

The present work has a descriptive scope in
which the situation facts or processes are de-
tailed in order to specify the characteristics or
properties of the group submitted to the Riva-
deneira analysis (2015).

Based on what was described by Hernéan-

dez-Sampieri, Fernandez and Baptista (2014),
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there was a non-probabilistic sample where
the study elements do not depend on a proba-
bility, rather on the objectives of the study or
the researcher, so it was taken as it shows to
the English language students of level B1+ of
the Technical University of Ambato

Instruments

The Parental Socialization Styles Scale
“ESPA29” developed by Musitu and Garcia
in 2001 was used for this study. The scale
was designed for adolescents between 10 and
18 years, the administration can be collecti-
ve or individual depending on the need for
research, it has 29 items that are distributed
in dimensions in which acceptance / involve-
ment has affection, indifference, complacen-
cy and dialogue. On the other hand, coercion
/ imposition has deprivation, verbal and phy-
sical coercion. It is comprised of 13 negative
situations and 16 positive situations where
both the mother and the father are valued,
the response options range from 1 to 4, with
interpretation of Never (1), Sometimes (2),
many times (3), and always (4); the style of
socialization between authorizing, authorita-
rian, lenient or negligent will be determined
(Torres, 2016).

Reliability was estimated using Cronbach’s
Alaba with a value of 0.968, validating the
instrument through a confirmatory and explo-

ratory factor analysis.

“TOCA — R”, Teacher Observation of Class-
room Adaptation designed by Werthamer
Larsson, Kellam, and Wheeler in 1991, was
developed to detail the behavior of students
in the classroom, as well as the functionality

in the fulfillment of tasks assigned. It involves
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the execution of a structured interview with
the teacher. Teachers classify student adapta-
tion on a Likert scale between 1 and 6, whe-
re 1 is almost never and 6 is almost always.
Most questions are about negative behaviors,
however, there are also items of positive be-

havior. The instrument has 43 questions.

It was applied to a definitive sample of 599
children, obtaining 595 complete and correct-
ly answered interviews. This application led
to very minor adjustments, observing high
correlations between the items and their res-
pective scales, while in practically all cases
these correlations are lower compared to the
other scales. Likewise, it was possible to de-
termine reliability values (Cronbach’s alpha)
between 0.74 and 0.95 for the different sca-
les. The factor analysis allowed to corrobo-
rate 5 factors in girls and 4 factors in boys.
In both cases the variance explained is of the
order of 60% (George, Squicciarini, and Za-
pata, 2004, p.15)

3. RESULTS

The socio-demographic data of the research
will be presented below, 60 English students
were evaluated, of which 67% belong to the
female gender and the remaining 33% corres-
pond to the male gender. The ages correspon-
ding to each gender and the frequencies are
described in the following table, see Table I.

Table II identifies that the socialization styles
in question of the mother shows the following:
45% of mothers obtained a categorization of
authorization, continuing with 33% that are
located in the estimate of lenient, on the other
hand, the style authoritarian maintains a pre-

sence of 13% and with a minimum percen-
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tage of 6.7% the negligent style is found, it
should be noted that 1.7% has a representa-

tion of not having the mother.

Table 1. Socio-demographic data

Age
Gender | Frequency | % yeir; Frequency
13 3
14 3
- 15 2
MI?SCeU 20 3 16 6
17 4
18 2
13 6
14 10
Feminine 40 67 > 3
16 10

17
18 4
Total 60 | 100 | Total 60

Source: Development of Research

Table II. Styles of parental socialization

Styles of parental
socialization Frequency %

Authoritarian 8| 13.33%
Authorization 27 45%
Indulgent 20| 33.33%

MOTHER -
Negligent 4 6.7%
No mother 1.7%
TOTAL 60 100%
Authoritarian 12 20%
Authorization 17| 28.33%
Indulgent 12 20%

FATHER -
Negligent 71 11.67%
No father 12 20%
TOTAL 60 100%

Source: Preparation of the research base on the ESPA

29

In the parental socialization styles with res-
pect to the father, the authoritative style is re-
presented by 28.33%, on the other hand, the

authoritarian style and the lenient account for
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20% respectively, finally the negligent style
maintains 11.67%, it is necessary to highlight
that there is 20% of people evaluated who do

not have the presence of the father.

Fig. 3 graphically details the results of the pa-
rental socialization styles identified by both
the father and the mother.

Overall, out of the 60 students evaluated, it
is established that in the styles of the mother
(45%) and the father (28%) there is a predo-
minance of the authorizing style, which is
characterized by the dialogue between pa-
rents and children, getting in their children
are communicators, considering this resour-
ce as the means to reach agreements, as well
as listen and express opinions; There is also
agreement in the lowest presence of negli-
gent style in the mother with 7% and in the
father with 20% in which there is no presence
of parents with minimal commitment to the
control of their children, where there are no

rules No limits
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In table III, the results of the identified beha-
vioral problems will be displayed.

Table III. Problems with classroom behavior

Behavioral problems in class-

room %
Acceptance authority issues 9 15%
Social Contact problems 11 |18.33%
Cognitive problems 3.33%
Emotional maturity problems 3.33%
No problems 36 60%
Total 60 100%

Source: Elaboration of investigation from the

TOCA-R

Of'those evaluated, it is identified that 36% do
not have any problem of conduct in the class-
room. However, 18.33% have problems in
social contact, continuing with the problems
of acceptance of authority with 15% and fi-
nally find cognitive problems and emotional

maturity with a 3.33% presence respectively.

Fig. 4 will verify the results obtained from

the individuals evaluated and graphically.

28.33
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Fig. 3 Results of parental socialization styles

Source: Development of research
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Fig. 4. Results of behavioral problems in the classroom

Source: Elaboration of investigation.

Based on the results of the behavioral pro-
blems obtained, it is identified that in large
part of those evaluated there is no presence of
negative behaviors, however, the presence of
problems in social contact (18.33%) charac-
terized by a shy behavior where the person
is unfriendly. It is important to highlight that
there is a significant presence of the problem
of acceptance of authority (15%) differentia-
ted by disobedience and in many cases the
aggression together with a low level of coo-

peration.
4. CONCLUSIONS

Understanding the styles of parental socia-
lization in English language students, it is
concluded that there is the presence of the
four styles with differentiation in the levels
of presence in both the mother and the father,
however, there is a difference in the presence
of the style Authorization with a higher level
of presence, where it is interpreted that there
is a relationship between parents and students

based on dialogue and good communication.
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On the other hand, we sought to identify the
presence of behavioral problems in which a
considerable part of the students do not have
any behavioral problems, but negatively the-
re is the presence of problems of social con-
tact and acceptance of authority at a higher
level, thus obtaining irrigation factors such as
aggression, disobedience and shy behavior in

the classroom.

The results are based on assessment instru-
ments addressed to the study variables, it is
estimated that both behavioral problems and
parental style influences the process of lear-
ning the English language because of the fac-

tors of constant presence in students.
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